2018 School Education Board AGM Principal’s Presentation
In 2018 professional learning at St Anne’s has again focused on the 5 spheres of school
improvement;
Leadership and Management
Education in Faith
Learning and Teaching
Student Wellbeing
School Community
Each year we identify areas that require further focus. In 2018 we used our School
Improvement Survey data and learning outcomes data such as NAPLAN to inform our focus
areas.
I congratulate the following members of the School Leadership Team for their commitment
and outstanding contributions towards School Improvement;
P-2 Literacy Leader

Julie McLachlan

3-6 Literacy Leader

Katie Schroder / Paige Burney

Religious Education Leader

Jane Weekes

Numeracy Leader

Janet Dame

E-Learning ICT Curriculum Leader

Lauren Rennison/Molly Morgan
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Learning & Teaching/Inquiry Leader

Katie Schroder / Molly Morgan

Student Wellbeing Leader

Jane Weekes

----------------------------------------------------------------------------------------------------------------------I would also like to acknowledge the work of the school Administration Team. Once again
this group has met every fortnight before school to discuss and plan day to day
organisational matters that ensure the effective running of the school. The team empowers
all staff to have a voice in decision-making at St Anne’s which aims to continue to refine and
improve the way we do things at St Anne’s.
Level 1 Leader

Frances Owen

Level 2 Leader

Dean De Rooden

Level 3 Leader

Adrian Mcalister

Level 4 Leader

Jane Weekes

Specialist Leader

Kay Livingstone

Principal and Deputy Principal

Michael Edmonds and
Katie Schroder

Thank you to all members of the School Education Board (SEB). There is a high level of
commitment to be a member of the SEB. Your willingness to come out to 4 meetings at night
time and or to participate in the reporting and assessment focus group demonstrates your
investment towards St Anne’s and continual improvement.
I appreciate the contributions that you make and the wide representation of the parent
community that you bring through your considered input.
Thank you for your commitment and care for our school. I have very much enjoyed working
with you throughout the 2018 school year and have felt enormous support from you all.
Finally, I would also like to extend my thanks to the following outgoing members who have
completed their term;
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Jo Haste, Rachel Davis and Sarah Coffey. You have provided great service and commitment
towards the SEB and school improvement at St Anne’s over the past 4 years.
Michael Edmonds,
PRINCIPAL

EDUCATION IN FAITH – JANE WEEKES

Intended Outcome addressed from AAP:
That students’ understanding of our Catholic faith story will be deepened and connected to
life.
Key Improvement Strategy:
Make explicit connections between our Catholic traditions and our lives.
Relevant targets from Annual Action Plan;
A Catholic culture Index score of 90 by 2019
 he following actions have been implemented to help meet our key improvement
T
strategy;

The main focus for staff in Professional Learning Meetings this year has been the Renewed
Religious Education Curriculum Framework. Staff have had the opportunity to work together
to unpack the document which supports teachers with the planning and teaching of religious
education. The staff explored the content areas as well as the assessment standards and
had the opportunity to plan together for each new unit of work.
The staff participated in a Faith Development day which was facilitated by Sam Clear. Sam
shared with us on this day his incredible journey of walking around the world for unity. He
used his experiences along his walk to provoke discussion and personal reflection for the
staff. It was an engaging day for all the staff and positive feedback was received.
The faith development of both staff and students has been supported through prayer,
liturgies and sacramental experiences.
Student participation in liturgies has again been a focus for 2018. Students have had the
opportunity to participate in school masses, class masses, level masses and lead prayer at
our school assembly.
Our Year 3, 4 and 6 students have been involved in Sacramental programs throughout the
year. This involved class preparation as well as a parent/child workshop night with
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Frank Servello.
Data that indicates evidence of our success in this sphere area;
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LEARNING AND TEACHING – LITERACY – JULIE MCLACHLAN and PAIGE BURNEY
Intended Outcome addressed from AAP:
That students’ learning growth in Literacy and Numeracy is maximised for all cohorts
Key Improvement Strategy: Further develop a shared understanding of personalised
learning pedagogy, ensuring a commitment to improved instructional practice and student
achievement
Relevant targets from Annual Action Plan;
Improve rates of learning growth over 2 years in Literacy
The following actions have been implemented to help meet our key improvement
strategy;
A major focus for professional learning in Literacy in early in 2018 was the introduction of
Learning Sprints. A Learning Sprint is a powerful and simple process to help educator teams
continually improve their practice. The process is as follows:
FOCUS - What learner outcome area should we seek to deliberately improve next? What
evidence supports this focus? T
 he teachers analysed and then selected a focus based on
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their beginning of the year assessments in Literacy.
DEFINE - What outcomes do we want to improve, and for which learners? The teachers
identified the specific students with whom they would work to target improvement in the
identified area of need.
UNDERSTAND - Why aren’t these students making the desired progress? We then
examined possible reasons for the selected students’ results and identified in detail the
specific areas of need.
DESIGN/CONDUCT THE LEARNING SPRINT - How can we better design learning to
support student engagement and progression? A sequence of lessons was then planned for
this group of students and was implemented by the teachers.
ASSESS - How will we know if it is working? Tools for measuring student progress
throughout the sprint were determined.
REVIEW - What did we learn? What should we focus on next? Teachers reflected on their
professional learning and the student progress and determined one of four options - a new
sprint with new students, a new sprint with the same students, continue the same focus with
the same group, or continue the same focus with a new group.
We found that Learning Sprints:
●
●
●
●
●
●

Support every educator to continually enhance their professional practices
Develop high-trust teacher teams that take collective action and help each other
improve
Embed the use of research-informed practice and evaluate impact through formative
assessment
Accelerate momentum through engaging in short, focused cycles of impactful work
Gain more impact from the collaboration time you already have available
Support educators to collectively plan, act and evaluate their impact

This year, we also revisited the instructional strategies used during the whole class mini
lesson at the beginning of the daily Reading Workshop. We then investigated an additional
approach, namely Close reading. Close reading refers to the thoughtful and critical analysis
of a text that focuses on significant details or patterns in order to develop a deep, precise
understanding of the text's form, craft, meanings, etc. We investigated a technique for
teaching students to ‘read with a pencil’ using a variety of annotations in order to deepen
their comprehension of the texts they read.
We continued to have a focus on Writing in professional learning in Literacy this year. We
have investigated what it means to build a community of writers in each classroom by
focussing on the techniques and strategies that support writer’s craft. Craft is the art of
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writing. It is the writer’s intentional use of e.g figurative language, word choice, word
placement, sentence structure etc to create an effect on the reader: We particularly
considered the authorial aspects of writing. Authorial writing skills are those involving
understanding how to create a particular kind of written text (e.g. a business letter or a
report), how to construct sentences in an appropriate way for the particular text and how to
choose the best words to make your intended message clear to the reader.
Another focus for the Year 3-6 teachers this year was to expand our understanding of the
Literacy Assessment Project. The L.A.P is an initiative between our school, hundreds of
other primary schools and Melbourne University. We have been working with Melbourne
University for thirteen years. It has been a very successful research project into how children
learn reading comprehension. A comprehension skills continuum has been identified and the
teachers at St Anne’s use this to guide and focus their teaching for each individual student.
The data is tracked so that teachers can see the growth of each student and can intervene
at the child’s point of need. During Term One and Two, the Years 3-6 teachers created a
success criteria, planned lessons and gathered resources for each level in the continuum.
This work enables the teachers to plan effective lessons that target each child to move them
forward in reading comprehension.
Making consistent, reliable and valid decisions across different points in time is important
when reporting student progress, and the process of moderation supports this. In order to
ensure that we were able to achieve this, we used the descriptors which we had developed
in 2017 about the characteristics of a student “at standard” to moderate both student writing
samples and student reading performances. Moderating
reading and writing helped the teachers to increase the
dependability of the assessment information they had
gathered. This in turn improved the decisions they made
about student learning.
Data that indicates evidence of our success in this
sphere area;
Priority Dimension: Writing
NAPLAN School Comparison Report, year 3 to year 5,
2016-2018 - Writing:
● Steady growth
● In Year 3 (2016) the students’ mean was similar to
state. These students’ mean score in year 5 (2018)
has now moved above state, with the lowest 25%
well above state
Relative Growth Report, year 3 to year 5 - 2016-2018,
Writing: (Shown in the adjacent right)
● All lower and middle students all have shown
medium to high growth, with only 5 students with low
growth in the cohort

7

This shows the cohort of 2016-2018 difference in mean scores between year 3 and year 5
NAPLAN results.
2016- 2018 cohort from NAPLAN School Comparison Report:
Curriculum Area

Target for 2018

Actual for 2018

Reading

85

80

Writing

79

67

Spelling

93

75

Grammar and Punctuation

86

66

LEARNING AND TEACHING – NUMERACY – JANET DAME
Intended Outcome addressed from AAP:
That students’ learning growth in Literacy and Numeracy is maximised for
all cohorts
Key Improvement Strategy:
Further develop a shared understanding of personalised learning
pedagogy, ensuring a commitment to improved instructional practice
and student achievement
Relevant targets from Annual Action Plan:
Improve rates of learning growth over 2 years in Numeracy,
The following actions have been implemented to help meet our key
improvement strategy;
●
●
●

Collaborative assessment of student work.
Looking at data and planning at point of need.
Accessing, revising and developing our Mathematics Assessment practices using
- PAT (Progressive Assessment Tests), ACER
-SINE (Success in Numeracy Education), CEM
- Mathematics Assessment Interviews (2011 Australian Catholic University) ACU
-Victorian Curriculum Numeracy Learning Progressions
-Victorian Curriculum Descriptors and Elaborations
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-Moderation processes
●
●
●

Developing rich performance tasks that directly relate to the assessment data
Place Value, a range of activities, assessment practices and references have
focussed on this area.
Explicit teaching of skills and content through timely descriptive feedback. Descriptive
feedback is a response to the work done that reflects the effort against the success
criteria. It is most beneficial to students when it is clear, timely and useful information
regarding their next steps for learning.

Working with colleagues we developed, evaluated and revised a range of
comprehensive assessment strategies to analyse student learning that is
accurate, informative and complies with curriculum requirements. (AITSL 5.1)
Collaboratively we monitored our student progress, planned, used success
criteria worked on pre and post assessment and used our assessment to
drive our teaching and learning.
More specifically our assessment used was:

PAT data to make informed teaching decisions, using a Scale Score to determine the
differentiated needs of each student in all areas of the Mathematics Curriculum.
Scale scores enable the tracking of students’ development in skills as measured by
the test from year to year. Testing is administered in February and September online.
SINE data gives a raw score in the Counting and Place Value written format. Testing
is administered in February and September, pencil and paper.
Mathematics Assessment Interviews are conducted one to one with the classroom
teacher observing how each student engages with the task and records the data. A
Growth Point is recorded which describes a student’s current knowledge in reference
to a set of research informed progressions in children’s developing knowledge.in
Counting and Place Value. Our goal is by the end of term one 2019, each student will
be assessed in Counting and Place Value. Further Assessment interviews in Addition
and Subtraction and Multiplication and Division will be assessed in Levels 5 and 6
during 2019.
Moderation processes involve collaboration of teachers of student work to develop
deeper and shared understandings of curriculum expectations as they apply to
instruction. John Hattie would ask us as teachers: “What feedback about our
teaching does the work sample give us as teachers and what descriptive feedback
can we give this student to help with the next steps in learning?” Lyn Sharratt follows
on this discussion with - “If collaborative assessment of student work is done on a
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regular basis coherence is strengthened and consistency across classrooms is more
likely.” Both Hattie and Sharratt have been our main resources for 2018, which links
with the Collaborative Project our school has been involved in. We have consulted
closely with Jo Adams, Mathematics consultant, from the CEM, as part of the
Collaborative Project our school has been part of.
Our assessment practices are strengthened with a deep content knowledge of:

·

·

Victorian Curriculum Numeracy Learning Progressions o
 utline a

sequence of indicators of increasingly sophisticated understanding and
skills in numeracy. They support teachers to understand individual
student’s numeracy development in developing targeted teaching and
learning programs
Victorian Curriculum Descriptors VCAA The curriculum sets out what
students are expected to learn and is designed as a continuum of learning.
The curriculum is organised by the three strands of Number and Algebra,
Measurement and Geometry, and Statistics and Probability. The proficiencies
of Understanding, Fluency, Problem Solving and Reasoning are fundamental
to learning mathematics and working mathematically and are applied across
all three strands Number and Algebra, Measurement and Geometry, and
Statistics and Probability.

Data that indicates evidence of our success in this sphere area;
2016- 2018 cohort from NAPLAN School Comparison Report
This shows the cohort of 2016-2018 difference in mean scores between year 3 and year 5
NAPLAN results.
Curriculum Area

Target for 2018

Actual for 2018

Mathematics

107

86

LEARNING AND TEACHING – INQUIRY BASED LEARNING – MOLLY MORGAN

Intended Outcome addressed from AAP:
That students’ learning growth in Literacy and Numeracy is maximised for all cohorts
Key Improvement Strategy:
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Further develop a shared understanding of the personalised learning pedagogy, ensuring a
commitment to improved instructional practice and student achievement
Relevant targets from Annual Action Plan;
A Teaching Climate Index score of 90 for 2019
The following actions have been implemented to help meet our key improvement
strategy;
During 2018, the professional learning for teachers was mainly through the Learning
Collaborative. The Learning Collaborative is an initiative created by the CEM in partnership
with Lyn Sharratt. This Professional Development provided staff with the opportunity to
upskill their teaching practices in the classroom and to provide students with the best
opportunity to experience growth in their learning.
A Learning Collaborative Team was created to drive this initiative at St Anne’s. The team
consisted of Michael, Julie, Janet and Molly. This team attended four Professional
Development days and from their learnings of those days ran Professional Learning
Meetings around the following areas:
●
●
●
●

Introduction to the Lyn Sharratt’s ‘14 Parameters’. Each of these parameters focus on
a whole school approach to student growth
Monitoring all students progress through the use of data walls
Facilitating Case Management Meetings to improve individual student growth
Assessment practices and how to give descriptive feedback to students

Each term, the teachers work in their level teams to audit the learning and teaching. They fill
in a table to show which parts of the curriculum have been covered so that by the end of
each year, each child has received a broad range of skills in knowledge in all subject areas.
The teachers also learn about, and refine their understandings of, the Inquiry Based
Learning model, based on Kath Murdoch’s Inquiry model. The diagram below shows how
children work through a learning path and how the learning in an Inquiry model becomes
more meaningful, authentic and, importantly, is transferable across all areas.
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STEM is making explicit connections between Science, Technology, Engineering and
Mathematics. The focus on STEM throughout the world has had an impact here at St
Anne’s. The STEM Leadership team (Janet, Lauren and Molly) continue to meet regularly
and plan the next steps for STEM at St Anne’s. The STEM Leadership have been working
closely with Daniel Avano (CEM STEM Specialist) to embed STEM into the classrooms. Our
Inquiry topic for Term Four was Science, this allowed teachers to incorporate more lessons
with a STEM focus.
Data that indicates evidence of our success in this sphere area;
Target- A Teaching Climate Index score of 90 for 2019
Actual for 2018- 86.9

DIGITAL TECHNOLOGY - LAUREN RENNISON

Intended Outcome addressed from AAP: That student engagement is increased.
Key Improvement Strategy: In line with the introduction of the Digital Technologies Domain
within the Victorian Curriculum, review and refine current technology structures, practices
and resources.
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Relevant targets from Annual Action Plan: A Teaching Climate Index score of 90 for 2019
The following actions have been implemented to help meet our key improvement
strategy;
●

●

●

●

A focus on robotics in our Digital Technologies lessons.
Towards the end of 2017, we received a substantial grant to purchase a range of
different robots and coding resources. We have been using Sphero robots, “Dash &
Dot” robots, BeeBots, Ozobots and the Osmo & Lego WeDo iPad applications
frequently in the Digital Technologies specialist lessons for all year levels. This has
naturally led to more opportunities for differentiation and personalisation of lessons
for students. This is mainly because the teacher can either select robots which suit
the coding knowledge of the students in the class, or else the students can select
robots which appeal to them and their particular level of coding skills.
A view to integrate Digital Technologies, STEM and SAMR into the wider
curriculum.
We have specifically developed a Scope and Sequence for Digital Technologies at St
Anne’s, in order to shape our thinking of what we are already achieving well at our
school in this domain and where we should focus in the future. Our STEM Leadership
team, Janet, Molly & Lauren, are meeting regularly to discuss our ongoing learning
about STEM and how we could further implement and link it through our Curriculum
Planning documents, with our focus on DT, Maths and Inquiry. For example, during
our DT lessons we are using robotics and coding resources, which tie in with the
Maths lessons which use the Lego DT resources. SAMR (Substitution,
Augmentation, Modification, Redefinition) continues to be our underlying principle
when we take new programs or technology into consideration for lessons with our
students.
Continued use of G Suite for teaching and learning.
Google Suite has continued to underpin much of St Anne’s lesson plans. Students
are becoming noticeably more confident in using Google applications such as Docs,
Slides, Sheets and Chrome, as opposed to the traditional Windows equivalents. We
use a mixture of Windows computers/laptops, iPads and Chromebooks throughout
the school which means that students and teachers are becoming increasingly
familiar with how these programs work on different platforms. This generally means
that workflow is becoming faster and more efficient, and also that younger students
are learning advanced collaboration skills (such as sharing documents or emailing
each other) sooner than in previous years.
Continued use of support programs such as Clickview, Hapara and Google
Classroom.
These programs receive positive feedback from teachers as being helpful and used
often to support their teaching programs. They still play a large part in any Digital
Technologies instructional leadership cycle chats with staff and regularly feature in
some way in our DT PLMs. We are due to have a refresher course in Clickview later
this year, in the hopes that this will help teachers use this resource to engage
students with Digital Technologies in various curriculum areas next year.
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●

Replacement of some staff laptops and student iPads.
This year, we have been finalising our records of which technology in our school was
becoming too old and redundant for our needs. We have replaced some of the staff
laptops which were running very slowly, to help our teachers become more efficient
and confident with using technology. We have also replaced a large number of iPads
which are no longer compatible with the current iOS versions. These new iPads will
be primarily used for the Digital Technologies curriculum, in particular to support the
robotics programs. We have also purchased an iPod touch to trial the use of
Augmented Reality & Virtual Reality applications that have recently become
available.

Data that indicates evidence of our success in this sphere area;
Teaching Climate Index Score for 2017: 85.9

LEARNING AND TEACHING – STUDENT WELLBEING – JANE WEEKES

Intended Outcome addressed from AAP:
That the management of student behaviour is strengthened.
Key Improvement Strategy:
Embed a whole school approach that cultivates Student Wellbeing, recognising that it is
central to improved student learning outcomes
Relevant targets from Annual Action Plan;
A Student Wellbeing Index score of 90 by 2019
The following actions have been implemented to help meet our key improvement
strategy;
This year we have had a focus on classroom management strategies. Staff have participated
in Professional Learning Meetings in which they have explored best management practices.
They have revisited strategies previously learnt from the Berry Street Education Model and
Glen Pearsall ,who we worked with last year. They have had the opportunity to work
together to share known and successful strategies and learn from one another.
Another focus in our Professional Learning Meetings this year has been the assessing and
reporting of the Personal and Social Capability. Staff has participated in meetings where
they have unpacked the curriculum and planned relevant assessment tasks in teams. They
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have also had the opportunity to use a variety of resources to plan explicit Social Emotional
Learning units of work.
The staff continue to work with the Child Safety Standards as well as two wellbeing
documents from Catholic Education Melbourne; Horizons of Hope Wellbeing Foundation
Statement and the ‘Enable, Connect, Engage, Learn- eXcel’. Both of these documents from
Catholic Education Melbourne provide staff with a framework to guide their teaching and
nurturing of student wellbeing in catholic schools.
We have continued to have a focus on building and maintaining relationships throughout the
school. Each term we have a Multi Age Activity which focuses on the students building
relationships with peers from other year levels.

Data that indicates evidence of our success in this sphere area;
A Student Wellbeing Index score of 90 by 2019

LEADERSHIP AND MANAGEMENT – MICHAEL EDMONDS
Intended Outcome addressed from AAP:
That staff will work collaboratively to build capacity in expert teaching to improve student
engagement and achievement.

Key Improvement Strategy:
Embed a staff culture of challenge and support to strive for continual improvement
Relevant targets from Annual Action Plan;
In the Staff Climate Survey an Organisational Climate Index score of 90

The following actions have been implemented to help meet our key improvement
strategy;
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Action 1; Further refine professional learning practices, for example, Cycle of Inquiry
Chats, formal feedback processes.
Through our work in The Learning Collaborative project we have now included Case
Management meetings (see Learning and teaching) as part of our professional learning. This
has enabled teachers to engage with colleagues to deepen their understanding of strategies
that need to be implemented to support students learning, particularly those students who
have not made expected growth over a 2-year period.
Action 2; Improve our professional learning plans
Our professional learning plans now include our case management meeting notes. These
notes maintain records of;
●
●
●
●
●

Student work analysis
Important areas relevant to student learning
Future learning goals
Instructional teaching strategies
Evidence of success

Action 3; Strengthen the capacity of all Leaders to lead highly effective teams
This year we have had some change in our leadership team due to Katie being successful in
her application to teach in Tokyo for the next two years. This has enabled Paige Burney and
Molly Morgan to move into new roles. As part of this transition I have been able to work with
Paige and Molly on a goal linked to their leadership. Both Molly and Paige have made
significant contributions to ongoing improvement at St Anne’s. The feedback from staff
regarding their leadership has been very positive and appreciative.
Action 4; Provide role clarity for all staff / Ensure that teamwork and feedback
structures are developed for non-teaching staff
This year the Learning Support Officers (LSO) have participated in formal professional
meetings as a team. This recommendation came from feedback at their Annual Review
Meeting last year.
Ann Aleksandrov (Learning Diversity Leader) has facilitated these meetings. The primary
focus of the meetings has been to share strategies and learning to build the capacity of one
another to be able to support all of the children funded for specific learning needs. Further to
this we have begun providing Professional Learning for the LSO team each term. This has
included staff from Catholic Education Melbourne resourcing and upskilling the LSO team
with programs that they can use to support children with specific learning needs.

Data that supports the effectiveness of the Leadership and Management sphere at
St Anne’s
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Indicator Title

2017 Actual Score

2018 Actual Score

Percentag
e
Favourable

Supportive Leadership
(empathy)

85

86

99

Clarity (role clarity)

80

81

96

Teamwork (engagement)

78

80

95

Empowerment (engagement)

78

80

97

Ownership (engagement)

86

86

99

Appraisal and Recognition
(learning)

70

72

90

Professional Growth
(learning)

77

79

95

SCHOOL COMMUNITY – MOLLY MORGAN
Intended Outcome addressed from AAP:
That the building of connections between the school and the wider community will improve
student learning
Key Improvement Strategy:
Build on the collaborative partnerships with families, outside agencies and the wider
community
Relevant targets from Annual Action Plan;
In the Parent Opinion Survey a Community Engagement Index score of 90 for 2018
The mean score in the ‘Connection to Community’ indicators of the Pedagogy Reflection
Tool to be above 3.7
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The following actions have been implemented to help meet our key improvement
strategy;
During 2018, our main area for development within the School Community Sphere was to
engage the parent community in the teaching and learning process. We have also continued
to offer learning experiences with special guest speakers from our parents, grandparents
and friends of parents in our community.
Our Inquiry topics have allowed more opportunities for parents to share their expertise with
the students. We have had parents come in to share their experiences with students and this
allowed students to ask questions of people in the many different fields. The Inquiry topic
‘Story’ opened the doors to students to investigate their history and connect the events of
their lives with the people around them. Grandparents Day allowed students to ask their
grandparents about their story.
Our Outreach programs continue to be a strong focus in the school community sphere. Most
of these opportunities are linked to the Inquiry based learning in the classroom, which help
the children to ‘make a difference’ as a result of their learning. Rameses, our sponsor child in
the Philippines, has continued to be a focus for outreach and the Community Outreach
Team in 5/6 have written letters, raised money for his education and have raised awareness
of the poverty and injustices that Rameses’ family faces. This year students were involved in
a Multi-age activity where they learnt more about Rameses through a presentation put
together by the Community Outreach Team. Students recorded further wonderings about
Rameses.

The mean score in the ‘Connection to Community’ indicators of the Pedagogy Reflection
Tool to be above 3.7 by 2019
2016- 3.3
2017- 3.7
2018- 3.3
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